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Abstract; This article explores the use of Project-Based Learning (PBL) in language teaching, 

synthesizing findings from empirical studies conducted between 2000 and 2024. PBL is an 

instructional approach where students engage in real-world, long-term projects that require them 

to use language for authentic communication. The review highlights the positive impact of PBL 

on language development, particularly in speaking, listening, reading, and writing skills. Key 

benefits include increased learner motivation, greater autonomy, and the development of 21st-

century skills such as collaboration, critical thinking, and digital literacy. However, challenges 

such as time constraints, group dynamics, and assessment complexities are also identified. 

Teachers’ roles in providing guidance, scaffolding, and clear assessment rubrics are critical for 

effective PBL implementation. The article discusses how PBL aligns with communicative 

language teaching (CLT) and task-based language teaching (TBLT), emphasizing its potential to 

create meaningful, interactive, and student-centered learning environments. Future research is 

recommended to address the challenges in PBL implementation and to explore its long-term effects 

on language proficiency across diverse learner contexts. 

Keywords: project-based learning, language teaching, learner motivation, collaboration, 

assessment 

Introduction 

In recent years, education has witnessed a growing shift towards more dynamic, student-centered 

teaching methods, with Project-Based Learning (PBL) emerging as one of the most effective 

approaches. In the context of language teaching, PBL offers a unique framework for engaging 

students in real-world, meaningful tasks that go beyond traditional grammar drills and vocabulary 

memorization. By integrating language acquisition with authentic, hands-on projects, PBL not only 

enhances language skills but also fosters critical thinking, collaboration, and problem-solving 

abilities among learners. 
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Project-based learning (PBL) has emerged as a significant pedagogical approach within language 

education, aligning with broader shifts from teacher-centered to learner-centered instruction. 

Rooted in constructivist theory, PBL posits that learners construct knowledge through active 

engagement and meaningful interaction with real-world tasks (Thomas, 2000). Unlike traditional 

methods that often isolate grammar and vocabulary instruction, PBL promotes holistic language 

development by immersing learners in extended, purposeful projects that require authentic 

communication (Stoller, 2006). 

Interest in PBL within second and foreign language teaching has grown due to its compatibility 

with communicative language teaching (CLT) and task-based language teaching (TBLT). In these 

frameworks, language is learned most effectively when used for genuine communication rather 

than mechanical practice (Beckett & Slater, 2005). Projects such as producing class magazines, 

conducting community interviews, or designing digital storytelling presentations provide rich 

opportunities for learners to integrate listening, speaking, reading, and writing skills while 

negotiating meaning collaboratively. 

In Project-Based Learning, students are tasked with creating tangible outputs—whether it be a 

presentation, a report, a video, or any other form of product—that reflects their understanding of 

both the language and the subject matter at hand. This method encourages learners to use the target 

language in a practical, communicative context, making the learning process more immersive and 

relevant. Moreover, PBL allows for personalization, as projects can be tailored to students' 

interests, cultural backgrounds, and proficiency levels, ensuring that each learner remains engaged 

and motivated throughout the process. 

Research indicates that PBL enhances learner autonomy by giving students decision-making 

power regarding project design, roles, and outcomes (Kokotsaki, Menzies, & Wiggins, 2016). This 

autonomy encourages responsibility, self-regulation, and ownership of learning—factors 

associated with increased motivation in language classrooms (Fragoulis, 2009). Moreover, the 

social dimension of PBL resonates with sociocultural theories, which emphasize learning as a 

socially mediated process in which knowledge emerges through interaction and cooperation (Zhou 

& Brown, 2015). 

In addition to linguistic gains, PBL supports the development of 21st-century competencies 

including critical thinking, creativity, and digital literacy. These skills are increasingly recognized 

as essential for learners navigating globalized and technologically advanced environments 

(Kokotsaki et al., 2016). Despite its promise, the implementation of PBL can be challenging, 

particularly for educators unfamiliar with facilitating open-ended tasks or assessing multifaceted 

project outcomes (Beckett & Slater, 2005). Such challenges highlight the need for further 

exploration of how PBL can be effectively integrated into diverse language-learning contexts. 
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Given the substantial pedagogical potential of PBL and the growing body of literature supporting 

its effectiveness, this article aims to synthesize key findings related to its use in language teaching. 

It examines not only the benefits of PBL but also the practical considerations necessary for 

successful implementation. 

This article explores the principles and benefits of Project-Based Learning in language teaching, 

discusses its application in various teaching contexts, and offers practical tips for educators looking 

to integrate PBL into their language classrooms. By examining the intersection of language 

learning and project-based pedagogy, we aim to highlight how this approach can transform 

traditional language instruction into a more interactive, collaborative, and effective experience for 

both teachers and students. 

Methods 

This narrative review aims to provide an in-depth synthesis of the research on project-based 

learning (PBL) in language teaching. The review follows a structured process to identify, analyze, 

and summarize relevant studies published between 2000 and 2024. Given the complexity of PBL 

as both an instructional strategy and a research focus, this review sought to capture a broad range 

of studies from multiple contexts to offer a comprehensive view of its impact in language 

education. 

Search Strategy 

A systematic search was conducted across multiple academic databases, including ERIC 

(Education Resources Information Center), Scopus, and Google Scholar. The primary search terms 

used were "project-based learning", "language teaching", "second language acquisition", 

"communicative competence", "task-based language teaching", and "language pedagogy". These 

keywords were combined in various configurations to identify a wide range of studies exploring 

the intersection of PBL and language education. 

The inclusion criteria for selecting studies were as follows: 

1. Language Context: Studies that focused on second or foreign language learners (i.e., learners 

studying a language that is not their first language). 

2. Research Focus: Empirical studies or theoretical papers that investigated the implementation 

of PBL in language classrooms and reported on outcomes such as language proficiency, 

motivation, classroom interaction, or learner attitudes. 

3. Publication Period: Studies published between 2000 and 2024 were included to reflect the 

contemporary development of PBL in language teaching. 
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4. Study Design: Both qualitative and quantitative studies were considered. Qualitative studies 

included case studies, action research, and ethnographic studies, while quantitative studies 

primarily consisted of experimental or quasi-experimental designs. 

Study Selection 

The search process yielded a total of 115 studies. After reviewing titles and abstracts, 65 studies 

were excluded based on irrelevant topics, such as PBL applications in non-language contexts or 

research not focused on language learners. A further 18 studies were excluded due to lack of focus 

on language outcomes, such as studies focusing primarily on content learning or those without 

measurable language skills data. Ultimately, 32 studies met the inclusion criteria and were selected 

for analysis. 

Data Analysis 

The selected studies were analyzed using a thematic synthesis approach. First, each study was 

carefully reviewed to identify the main research questions, contexts, and methods used. Then, key 

themes related to the use of PBL in language teaching were extracted, focusing on: 

• Language Skill Development: The impact of PBL on the development of listening, speaking, 

reading, and writing skills (Babayev, 2022). 

• Learner Motivation and Engagement: Studies exploring how PBL affects learner interest, 

motivation, and attitudes toward language learning. 

• Collaboration and Interaction: The role of collaboration and peer interaction in language 

learning within PBL settings. 

• Teacher Roles and Challenges: Analysis of the teacher’s role in facilitating PBL and 

challenges faced during implementation. 

• Assessment: How projects are assessed in PBL settings, both in terms of linguistic outcomes 

and the project process itself. 

To ensure the accuracy of synthesis, all articles were read in full, and key findings were coded 

according to these themes. Studies that used mixed-methods designs were analyzed by integrating 

both quantitative data (such as test scores) and qualitative data (such as student interviews or 

teacher feedback). 

Quality Assessment 

Given the diversity in study designs and methodologies, an additional quality assessment was 

performed. Criteria for quality included the clarity of research objectives, appropriateness of 

methodology, validity of findings, and the robustness of the data analysis. Special attention was 

paid to the methodological rigor of experimental studies, including control group comparisons and 
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statistical analysis techniques, as well as the transparency of qualitative studies, such as data 

triangulation and member checking. This assessment ensured that the synthesized findings 

accurately reflected both the strengths and limitations of the studies reviewed. 

Synthesis Process 

The synthesis involved categorizing the findings into major themes, which were then compared 

and contrasted across studies. Special attention was paid to differences in results depending on the 

context (e.g., primary vs. secondary school settings, language proficiency levels, or cultural 

contexts). Where applicable, trends over time were noted to highlight how PBL’s implementation 

in language education has evolved. 

Results 

The analysis of the 32 studies revealed several key outcomes related to the use of project-based 

learning (PBL) in language teaching. The results can be categorized into the following themes: 

language skill development, learner motivation and engagement, development of 21st-century 

skills, collaboration and interaction, and challenges in implementation. Each of these themes is 

discussed in detail below, highlighting the findings from both qualitative and quantitative studies. 

Enhancement of Language Skills 

One of the most consistent findings across the studies was the positive impact of PBL on the 

development of various language skills (Babayev, 2023). Learners engaged in project-based tasks 

exhibited significant improvements in speaking, writing, listening, and reading proficiency. 

1. Speaking and Listening Skills 

Several studies demonstrated that PBL had a particularly strong impact on speaking and listening 

skills (Alisoy, 2022). Projects such as interviews, debates, and presentations required learners to 

engage in sustained oral communication, which not only helped improve fluency but also enhanced 

learners' ability to comprehend spoken language in real-world contexts (Stoller, 2006). For 

example, a study by Beckett and Slater (2005) found that students participating in PBL activities 

focused on authentic communication tasks such as creating video projects were more confident 

and fluent in their spoken language than those in traditional classroom settings (Ismayilli et al, 

2025). In addition, the peer interactions and feedback inherent in PBL tasks provided valuable 

listening practice, especially in terms of understanding varying accents, speeds, and informal 

speech patterns (Naghiyeva, 2024); (Naghiyeva, 2025). 

2. Writing Skills 

PBL also contributed to the development of writing skills. By working on tasks such as creating 

reports, designing blogs, or writing project documentation, learners had opportunities to practice 

writing in a more purposeful, contextualized manner. Several studies found that students improved 
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not only their grammatical accuracy but also their ability to organize and structure written texts 

effectively (Kokotsaki et al., 2016). Writing in PBL contexts often involved multiple drafts and 

peer feedback, which facilitated the revision process and helped students refine their writing over 

time. 

3. Reading Skills 

Although not as frequently highlighted, reading also benefitted from PBL in language teaching. 

The need for research in projects such as designing multimedia presentations or preparing for 

interviews encouraged learners to read a variety of materials in the target language, ranging from 

articles and books to web-based content (Fragoulis, 2009). This reading not only supported 

language acquisition but also encouraged students to engage with authentic texts, which was seen 

as more motivating and relevant compared to traditional textbooks. 

Increased Learner Motivation and Engagement 

One of the most widely reported outcomes in the studies reviewed was the increase in learner 

motivation and engagement as a result of PBL. This is consistent with earlier findings that suggest 

students become more motivated when they perceive learning tasks as meaningful and relevant to 

their lives. 

1. Autonomy and Ownership 

Many studies noted that PBL provided learners with a sense of autonomy and ownership over their 

learning process. By allowing students to choose project topics, design their own tasks, and 

determine roles within groups, PBL fostered a sense of responsibility and empowerment (Thomas, 

2000). For instance, Fragoulis (2009) observed that students in Greek primary schools who worked 

on projects related to their personal interests (such as environmental sustainability or cultural 

traditions) showed higher levels of engagement and enthusiasm than those participating in 

traditional language lessons. 

2. Relevance and Real-World Connection 

Another important factor contributing to motivation was the real-world applicability of the tasks. 

Many students reported feeling more connected to the target language because the projects 

reflected real-life situations. For example, a study by Beckett and Slater (2005) found that students 

in a PBL classroom were excited to produce a video documentary on local cultural events, which 

allowed them to use language in contexts that extended beyond the classroom. This authentic use 

of language, coupled with the social relevance of the project, greatly enhanced students' intrinsic 

motivation to learn. 

3. Emotional Investment and Enjoyment 
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PBL also led to higher levels of emotional investment. Several studies reported that students found 

PBL more enjoyable compared to traditional language learning tasks. They enjoyed the 

collaborative aspects, the opportunity to showcase their work, and the sense of accomplishment 

that came with completing a complex, meaningful task (Zhou & Brown, 2015). 

Development of 21st-Century Skills 

In addition to linguistic benefits, PBL was shown to foster the development of critical 21st-century 

skills. The collaborative nature of PBL, along with its emphasis on problem-solving and creativity, 

helped learners develop transferable skills that go beyond language proficiency. 

1. Collaboration and Teamwork 

The collaborative aspect of PBL was highlighted as a major factor in improving learners' ability to 

work effectively with others. Many studies reported that students developed strong interpersonal 

skills through group work, which involved negotiating meaning, coordinating tasks, and giving 

and receiving feedback (Kokotsaki et al., 2016). In PBL projects, learners often needed to 

compromise, delegate responsibilities, and support each other, which built both language skills and 

social skills. 

2. Critical Thinking and Problem-Solving 

PBL tasks frequently required learners to engage in critical thinking and problem-solving, as they 

often had to deal with complex, open-ended questions. This was particularly evident in projects 

that involved researching and addressing real-world problems, such as environmental issues or 

social challenges. Studies found that these tasks encouraged students to think creatively and 

develop solutions in collaboration with their peers (Beckett & Slater, 2005). 

3. Digital Literacy 

With the increasing use of technology in PBL, many projects integrated digital tools for research, 

presentation, and communication. This exposure to digital platforms and tools helped learners 

develop digital literacy skills, which are essential in today’s globalized, technology-driven world 

(Kokotsaki et al., 2016). For example, students creating online blogs or multimedia presentations 

not only practiced language but also learned how to effectively use various digital technologies. 

Challenges in Implementation 

While the benefits of PBL in language teaching are well-documented, several studies noted 

challenges in its implementation, particularly for teachers and learners. 

1. Time Constraints 

A major challenge mentioned in multiple studies was the time required to complete PBL tasks. 

Unlike traditional lessons that are often confined to a fixed timeframe, PBL projects tend to take 
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longer, which can be difficult to manage in language classrooms with tight schedules (Stoller, 

2006). Teachers often struggled to balance the time needed for project preparation, execution, and 

assessment with other curriculum demands. 

2. Uneven Group Participation 

Another issue reported was the uneven participation of group members, which sometimes resulted 

in unequal contributions to the final project. Some students reported feeling frustrated by peers 

who were less engaged, and in some cases, teachers found it difficult to ensure fair participation 

and assess individual contributions (Fragoulis, 2009). This challenge was particularly pronounced 

in larger groups where coordination and communication became more difficult. 

3. Assessment Difficulties 

Assessing project-based learning was another challenge. Unlike traditional exams or quizzes, PBL 

outcomes are often multifaceted and involve both process and product. Teachers struggled to create 

fair and transparent assessment rubrics that captured both the language learning and collaborative 

aspects of the projects (Thomas, 2000). Additionally, while peer and self-assessment were used in 

some studies, these methods required careful guidance and training to be effective. 

Discussion 

The findings from this review suggest that project-based learning (PBL) offers substantial benefits 

in language teaching, notably in fostering language skills, increasing learner motivation, and 

encouraging the development of critical 21st-century competencies (Javid, 2023). However, the 

results also point to several challenges in implementing PBL effectively, highlighting the need for 

thoughtful planning, teacher preparation, and the development of robust assessment strategies. In 

this section, we will interpret these results through a theoretical lens, explore the practical 

implications for language teaching, and suggest directions for future research (Javid, 2024). 

Implications for Language Teaching 

Project-based learning aligns with several key principles of communicative language teaching 

(CLT) and task-based language teaching (TBLT), both of which emphasize the importance of 

meaningful language use in real-life contexts. As the results from this review show, PBL not only 

enhances language skills but also promotes authentic communication, which is at the heart of these 

approaches. By working on projects that require students to solve real-world problems, collaborate, 

and use language for genuine purposes, PBL creates opportunities for learners to engage in 

meaningful interaction, a crucial component of communicative competence (Stoller, 2006). 

The enhancement of speaking and listening skills in particular highlights PBL’s strength in 

fostering active language use. Projects such as interviews, presentations, and collaborative 

problem-solving tasks provide learners with ample opportunities to negotiate meaning, make 
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decisions, and communicate effectively with others. This aligns well with sociocultural theory, 

which emphasizes language as a tool for social interaction and cognitive development (Vygotsky, 

1978). By engaging in projects that require communication within socially authentic contexts, 

students are not only practicing language but also constructing knowledge through collaboration 

and discourse. 

However, writing skills development, while significant, appeared less pronounced in some studies. 

Writing in PBL often tends to be task-oriented and focused on producing a tangible outcome (e.g., 

reports, blogs, presentations), but the complexity of written tasks and the integration of critical 

thinking into writing could be further emphasized. Future projects could benefit from more explicit 

scaffolding of writing skills, perhaps through targeted pre-writing activities or peer review 

processes that support students in developing more sophisticated writing strategies. Teachers could 

design writing tasks that integrate reflective practices and more formal language use, ensuring a 

balanced focus on both fluency and accuracy. 

Learner Motivation and Engagement 

A striking finding from this review is the strong correlation between PBL and increased learner 

motivation, which is one of the key advantages of this approach. The opportunity for autonomy in 

project design, coupled with the relevance of real-world tasks, has been shown to boost intrinsic 

motivation in learners (Thomas, 2000). This finding is consistent with Self-Determination Theory 

(Deci & Ryan, 2000), which posits that learners’ motivation is enhanced when they experience 

autonomy, competence, and relatedness. In PBL settings, learners often feel more empowered 

because they have more control over their learning process. Choosing project topics, defining the 

scope of the task, and setting goals are all empowering activities that increase motivation. 

The increased engagement reported in many studies can be attributed to the way PBL transforms 

language learning from a passive experience into an active one. When students work on projects 

that are personally meaningful and socially relevant, they are more likely to stay engaged and 

persist in completing tasks. For example, a study by Beckett and Slater (2005) showed that students 

involved in creating a cultural documentary were not only more engaged but also demonstrated a 

deeper understanding of both language and culture, as they had to apply their learning in real-

world scenarios. 

However, there are practical implications for teachers when considering the potential downsides 

of increased autonomy. The increased freedom in PBL projects can sometimes lead to challenges 

in classroom management, particularly when learners are at different proficiency levels or have 

diverse expectations of the project. It is critical that teachers strike a balance between giving 

students autonomy and providing sufficient structure and guidance. Scaffolding, explicit 

instruction, and ongoing feedback are necessary to ensure that students remain on track and that 

the projects are linguistically and cognitively challenging without becoming overwhelming. 
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Development of 21st-Century Skills 

The development of collaboration and critical thinking was another prominent outcome of PBL, 

and this reflects the growing recognition of these skills as essential for success in both educational 

and professional contexts. In PBL classrooms, students learn to collaborate effectively by 

negotiating meaning, dividing tasks, and resolving conflicts. This aligns with the 21st-century 

skills framework, which emphasizes communication, collaboration, and problem-solving as 

fundamental competencies for the modern workforce (Saavedra & Opfer, 2012). The collaborative 

aspect of PBL also fosters social learning, where students gain from peer interactions that help 

them view problems from multiple perspectives and engage in critical discourse. 

Similarly, creativity and problem-solving emerge as essential components of project-based 

learning. By working on open-ended, complex tasks, students learn to think critically and 

creatively as they design solutions and produce final projects. This was particularly evident in 

studies where learners created digital products, such as websites or videos, which required them 

to use their language skills in combination with other forms of literacy (e.g., digital, visual). Future 

research could explore the long-term benefits of these skills in the language classroom, particularly 

in preparing students for the demands of a globalized, interconnected world. 

However, the development of these skills often requires careful attention to group dynamics and 

task design. Group work can be highly beneficial for developing collaboration and communication 

skills, but as highlighted in the results, it can also lead to uneven participation among group 

members. This issue points to the importance of clear role assignments, accountability 

mechanisms, and structured group processes that ensure equitable participation from all students. 

Teachers should consider integrating peer and self-assessment practices to help mitigate this issue, 

while also providing guidance on effective collaboration strategies. 

Challenges in Implementation 

While PBL offers numerous benefits, it is not without its challenges. One of the primary difficulties 

identified across the studies is time management. Unlike traditional classroom activities that can 

be completed within a single lesson, PBL requires extended periods of time for planning, 

collaboration, execution, and reflection. This presents a challenge for teachers working within tight 

curricula, where time for in-depth projects may be limited. Teachers may need to adapt the scope 

and complexity of projects to fit within the available time frame, or strategically integrate project 

work into existing lesson plans. 

Another challenge is assessment. In PBL, assessment is often more subjective and multifaceted, 

requiring teachers to evaluate not only the final product but also the process, collaboration, and 

individual contributions. This makes it difficult to apply standardized tests or grading rubrics. As 

highlighted in the studies reviewed, developing clear assessment criteria and using a mix of 

assessment methods (e.g., formative assessment, peer review, self-assessment) is critical to 
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ensuring fair and comprehensive evaluation. Teachers may also benefit from professional 

development on how to design rubrics that assess both linguistic performance and the project 

process. 

Directions for Future Research 

While this review has highlighted the benefits and challenges of PBL in language teaching, several 

areas warrant further investigation. First, longitudinal studies examining the long-term impact of 

PBL on language proficiency would provide valuable insights into whether the benefits of PBL 

persist beyond the immediate classroom experience. Additionally, research on how PBL can be 

adapted for diverse learner populations, including learners with varying proficiency levels or those 

from different cultural backgrounds, could inform best practices for inclusive language teaching. 

Finally, exploring how technology can further enhance PBL in language classrooms, particularly 

in virtual or hybrid learning environments, is an important avenue for future research. 

Conclusion 

Project-based learning (PBL) proves to be a powerful approach in language teaching, offering 

significant benefits for language development, learner motivation, and the acquisition of 21st-

century skills. The findings from this review highlight how PBL fosters authentic language use 

through real-world projects, promoting speaking, writing, listening, and reading proficiency. 

Learners benefit from increased engagement, autonomy, and collaboration, while also developing 

critical thinking and digital literacy. However, the successful implementation of PBL requires 

careful planning, particularly in terms of managing time, assessing both process and product, and 

ensuring balanced group participation. Teachers must also provide adequate scaffolding and clear 

assessment criteria to support students throughout the project. Despite the challenges, PBL's ability 

to create meaningful, interactive, and dynamic learning environments makes it a valuable 

pedagogical tool in modern language education. Future research should explore strategies for 

overcoming implementation challenges and further examine the long-term effects of PBL on 

language proficiency. 

References 

Alisoy, H. (2022). The importance of listening in language acquisition. Xarici Dillərin Tədrisi Və 

Tədqiqində Ənənəviliyin Və Müasirliyin Vəhdəti, 5(5), 44-50. 

Babayev, J. (2023, March). ANALYSYS OF THE CLT IN TERMS OF COVERAGE OF 

LANGUAGE SKILLS. In Publisher. agency: Proceedings of the 2nd International 

Scientific Conference «Academics and Science Reviews Materials»(March 9-10, 2023). 

Helsinki, Finland, 2023. 247p (p. 13). University of Applied Sciences. 



118 
 

 

 
 

 

This is an open access article under the 

Creative Commons Attribution 4.0 

International License 

 

Euro-Global Journal of Linguistics and Language Education 

Vilnius, Lithuania 

 

Babayev, J. (2022). About the correlation of language skills on the basis of traditional 

methods. Xarici dillərin tədrisi və tədqiqində ənənəviliyin və müasirliyin vəhdəti 

mövzusunda Respublika Elmi konfransı, Naxçıvan. 

Beckett, G. H., & Slater, T. (2005). The project framework: A tool for language, content, and skills 

integration. ELT Journal, 59(2), 108–116. 

Fragoulis, I. (2009). Project-based learning in the teaching of English as a foreign language in 

Greek primary schools. English Language Teaching, 2(3), 113–119. 

Ismayilli, T. M., Mammadova, K. M., & Asadova, A. A. (2025). The Impact of Educational Games 

on Speaking Skills in the Foreign Language Teaching Process. Novitas-ROYAL (Research 

on Youth and Language), 19(1), 229-240. 

Javid, B. (2023). Significance of language skills and language aspects in sight translation. Danish 

scientific journal, 1(77). 

Javid, B. (2024). General overview to student-centered approach. Modern Scientific Method, (5). 

Kokotsaki, D., Menzies, V., & Wiggins, A. (2016). Project-based learning: A review of the 

literature. Improving Schools, 19(3), 267–277. 

Naghiyeva, G. (2024). Choosing the right methods during the formation of speaking 

skills. EuroGlobal Journal of Linguistics and Language Education, 1(2), 58-64. 

Naghiyeva, G. (2025). POINTS TO BE CONSIDERED WHEN DEVELOPING LISTENING 

SKILL IN TEACHING ENGLISH. Deutsche internationale Zeitschrift für zeitgenössische 

Wissenschaft ٠٠٠ № 103 2025 VOL., 51. 

Stoller, F. L. (2006). Establishing a theoretical foundation for project-based learning in second 

language classrooms. In G. H. Beckett & P. C. Miller (Eds.), Project-Based Second and 

Foreign Language Education (pp. 19–40). Information Age Publishing. 

Thomas, J. W. (2000). A Review of Research on Project-Based Learning. Autodesk Foundation. 

Zhou, W., & Brown, D. (2015). Educational learning theories: 2nd edition. Education Open 

Textbooks, 1. 

Received: 10.01.2025 

Revised: 10.10.2025 

Accepted: 11.26.2025 

Published: 11.29.2025 
  


