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Abstract. Teaching speaking skills to university students requires a multifaceted pedagogical approach that 

transcends traditional rote memorization, focusing instead on the development of both communicative 

competence and academic fluency within a learner-centered environment. In the contemporary higher 

education landscape, the primary objective of oral instruction is to bridge the gap between theoretical 

linguistic knowledge and practical, real-world application, ensuring that students can navigate both 

professional discourses and informal social interactions with confidence. Central to this process is the 

integration of Communicative Language Teaching (CLT) and Task-Based Learning (TBL), which prioritize 

meaningful interaction over mechanical repetition, allowing students to engage in authentic problem-

solving and critical thinking activities. Furthermore, the role of the instructor shifts from a traditional 

lecturer to a facilitator or moderator, creating a low-affective filter environment where students feel 

linguistically secure enough to take risks without the immediate fear of correction. Modern strategies must 

also incorporate the use of sophisticated classroom activities such as academic debates, Socratic seminars, 

and simulated professional presentations, which challenge students to synthesize complex information and 

articulate nuanced arguments. The inclusion of digital tools and Artificial Intelligence-driven platforms 

has further revolutionized this domain, providing students with personalized feedback loops and 

opportunities for asynchronous speaking practice that reinforce classroom learning. Assessment in this 

context must balance the dual pillars of accuracy and fluency, utilizing rubrics that evaluate not only 

grammatical precision but also pragmatic appropriateness, rhetorical organization, and sociolinguistic 

awareness. Ultimately, an effective speaking curriculum for university students must be adaptive, culturally 

responsive, and intellectually stimulating, aiming to produce graduates who are not only proficient in the 

target language but are also capable of global citizenship and cross-cultural collaboration. 

Keywords: speaking, teaching speaking, speaking skills, oral proficiency, communicative competence, 

higher education 

1. Introduction 
In the era of rapid globalization and digital transformation, the mastery of English as a lingua 

franca has become a non-negotiable prerequisite for academic success and professional mobility, 

requiring university-level English Language Teaching (ELT) to shift from traditional rote 
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memorization toward the development of complex communicative competence. Within the 

framework of higher education, the ability to communicate effectively is no longer an auxiliary 

skill but a core competency, yet many students continue to exhibit a significant gap between their 

theoretical grammatical knowledge and practical oral proficiency, a phenomenon often described 

as the "silent experience" in language learning (Hymes, 1972). 

The complexity of teaching speaking to university students lies in the dual requirement of fostering 

basic interpersonal communication skills and cognitive academic language proficiency, as 

speaking involves not only the mechanical production of sounds but also the mastery of 

sociolinguistic rules (Richards, 2008). Traditional teacher-centered approaches often fail to 

provide the comprehensible output necessary for genuine acquisition, necessitating a critical move 

toward student-centered methodologies like Communicative Language Teaching (CLT) and Task-

Based Learning (TBL), which prioritize meaning over form (Swain, 1985). 

By focusing on goal-oriented activities, instructors can significantly lower the affective filter — 

the psychological barrier of anxiety and lack of confidence — that often hinders adult learners 

from speaking freely in a public forum (Krashen, 1982). Furthermore, the integration of 21st-

century digital tools and Artificial Intelligence has redefined the boundaries of the speaking 

classroom, offering personalized feedback loops and reducing the fear of social judgment 

(Mehdizade, 2024). Consequently, this article explores the multifaceted nature of oral instruction, 

proposing a comprehensive framework that integrates traditional pedagogical theory with modern 

digital practices to empower the next generation of global communicators. 

2. Theoretical Framework 
The pedagogical transition from traditional, grammar-heavy instruction to a more fluid, 

communication-oriented paradigm is the cornerstone of modern university-level ELT, requiring a 

sophisticated synthesis of theoretical rigor, psychological safety, and technological integration. For 

tertiary students who often possess a foundational grasp of syntax but lack the confidence to 

verbalize complex thoughts, the implementation of CLT and TBL is essential, as these frameworks 

prioritize the negotiation of meaning over mechanical repetition, transforming the classroom into 

a dynamic environment where language is treated as a practical tool for problem-solving rather 

than a static set of rules to be memorized (Littlewood, 1981). 

Cognitive Load Theory is particularly relevant to spontaneous speech production, where the 

simultaneous demands of retrieving lexis, applying syntactic rules, and managing phonological 

output often overwhelm the undergraduate learner. Pedagogical scaffolding must therefore be 

intensified through pre-speaking input floods and brainstorming phases that prime the brain for 

linguistic performance. As Mehdizade (2024) underscores, the teacher's role is to architect zones 

of proximal development where students are pushed just beyond their current comfort levels 

through structured controversy and investigative dialogue (Vygotsky, 1978). 



13 
 

 

 
 

 

This is an open access article published under the 

Creative Commons Attribution 4.0 International License (CC BY 4.0). 

https://creativecommons.org/licenses/by/4.0/ 

 

Euro-Global Journal of Linguistics and Language 

Education 

Vilnius, Lithuania 

 

Furthermore, Politeness Theory and Speech Act Theory teach students how to navigate the delicate 

balance of power and distance in academic hierarchies — how to disagree respectfully, how to 

interrupt without causing offense, and how to use hedging expressions such as "It could be argued 

that..." to soften academic claims. The inclusion of Content and Language Integrated Learning 

(CLIL) further ensures that students are not merely learning to speak but speaking to learn, using 

English as a vehicle to explore complex global issues that demand rhetorical sophistication. 

3. Methodology 
This study adopts a qualitative, descriptive-analytical methodology grounded in an extensive 

review of theoretical and empirical literature on oral language instruction at the tertiary level. 

Primary sources were drawn from peer-reviewed journals and scholarly monographs in the fields 

of applied linguistics, educational psychology, and language pedagogy, covering publications from 

1972 to 2024. The analytical framework integrates key theoretical constructs — including CLT, 

TBL, Affective Filter Hypothesis, Cognitive Load Theory, and Dynamic Assessment — to 

examine their collective applicability in the contemporary university speaking classroom. 

The study also incorporates a critical analysis of recent developments in AI-assisted language 

learning, drawing on empirical studies that evaluate the effectiveness of digital feedback tools in 

improving oral proficiency. The regional context of Azerbaijani higher education, particularly the 

Nakhchivan academic environment, is considered throughout the analysis to ensure contextual 

relevance and applicability of the proposed pedagogical framework. 

4. Results and Discussion 
The analysis reveals that the most effective university speaking programs are those that integrate 

psychological safety with cognitive scaffolding and technological support. Psychological factors 

play a pivotal role: university students are frequently inhibited by a fear of making mistakes in 

front of their peers, a barrier that can only be dismantled through a low-affective filter environment 

where educators act as facilitators rather than mere lecturers (Krashen, 1982). Employing Active 

Constructive Responding (ACR) helps build a linguistically safe atmosphere where students feel 

empowered to take risks. 

When learners perceive that their ideas are valued more than their grammatical perfection, their 

Willingness to Communicate (WTC) increases significantly, leading to more robust engagement 

in advanced discursive practices such as Socratic seminars, academic debates, and simulated 

professional presentations. These high-level activities challenge students intellectually while 

simultaneously reinforcing their social and rhetorical skills, guiding them to master non-verbal 

cues, eye contact, and pacing — all integral components of effective communication (Thornbury, 

2005). 

The digital frontier, characterized by the emergence of AI and sophisticated educational 

technologies, has fundamentally redefined the boundaries of the speaking classroom, offering 

personalized, asynchronous practice and immediate feedback on pronunciation and intonation. 
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According to Mehdizade (2024), technology in language learning serves as a powerful catalyst for 

autonomy, offering a low-stakes environment for students to refine their verbal output before 

presenting it in a social setting. AI-driven simulations can now mimic high-stakes social 

interactions, allowing a student in Nakhchivan to virtually practice a conference presentation for 

an international audience, receiving real-time data on their pragmatic appropriateness and cultural 

signaling. 

Assessment of speaking skills must evolve to include comprehensive rubrics that balance lexical 

resource and grammatical range with fluency and sociolinguistic appropriateness. A delayed 

correction model — where common errors are analyzed in a post-activity error clinic — maintains 

communicative flow while still improving accuracy over time. Dynamic Assessment, which 

measures not just what the student can do alone but how much they can achieve with a prompt, 

provides a more accurate picture of their potential for growth (Dörnyei, 2005). 

The sociolinguistic implications of English as an International Language (EIL) are also significant: 

the goal is no longer to mimic a native speaker but to achieve intelligibility and interpretability 

across diverse cultural contexts. University curricula must therefore move beyond Western-centric 

models to include Global Englishes, fostering a sense of ownership over the language and 

encouraging students to express their local identities and academic insights with authority (Canale 

& Swain, 1980). 

5. Conclusion 
The multifaceted nature of teaching speaking to university students in the 21st century necessitates 

a departure from traditional, rigid pedagogical models in favor of a holistic, adaptive framework 

that synthesizes cognitive linguistics, psychological safety, and the transformative power of 

modern technology. Oral proficiency at the tertiary level is not a static destination but a dynamic 

process of identity construction and linguistic agency, where the student evolves from a passive 

recipient of grammar rules into an active, autonomous communicator capable of navigating 

complex global discourses. 

Central to this evolution is the role of the instructor as a facilitator of engagement, who strategically 

utilizes TBL and CLT to create authentic inquiry spaces where the negotiation of meaning takes 

precedence over mechanical accuracy. The integration of AI and digital tools acts as a critical 

catalyst, providing a low-stakes environment that effectively lowers the affective filter and allows 

students to refine their verbal output through personalized, asynchronous feedback loops 

(Mehdizade, 2024). 

By bridging the gap between theoretical knowledge and practical application through scaffolding, 

CLIL, and AI-mediated simulations, higher education institutions can fulfill their mission of 

producing graduates who are not only linguistically proficient but also critically engaged global 

citizens. Assessment must move beyond standardized testing to include Dynamic Assessment and 

multi-dimensional rubrics that evaluate fluency, lexical resource, and sociolinguistic awareness as 
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interconnected components of a single communicative act. Ultimately, the successful teaching of 

speaking skills is a testament to the synergy between human-centric pedagogy and digital 

innovation, ensuring that every graduate possesses the communicative will to contribute 

meaningfully to global dialogues. 
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